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I. INTRODUCTION  

Teaching is the core activity of every institution of higher learning. The various stakeholders of 
higher education including the Government, the industry, the students and their parents expect of 
the university a quality teaching in order to ensure that graduates have competencies matching 
the needs of the labour market. In this framework, UTAB developed a policy regulating 
teaching, learning and assessment practices. 

The policy is designed mainly for academic staff and managers who will refer to it in designing 
the teaching and assessing the students’ work. It begins with a portrait of a graduate so that the 
lecturers may have in their minds the product that they want to shape prior to any teaching 
activity. Other aspects addressed by this policy are curriculum design, students’ support from 
access to achievement, blended learning practices, approaches to teaching and learning, 
assessment practices, learning environment and continuous professional development. 

II. UTAB GRADUATE ATTRIBUTES 

Graduate attributes are the qualities, competences and understandings that are developed through 
the experience of attending a higher education institution and successfully completing a 
programme of study there. UTAB has identified a set of connected and interdependent 
attributes which we seek to allow our learners to develop. We are committed to embedding and 
developing these attributes in all the activities of the University and reflecting them in the design, 
delivery and assessment of all our academic programmes. Some of these attributes relate to 
knowledge and understanding in the disciplines that are core to a learner’s programme of study 
and to specific competences in these areas. 

Our aim is that graduates of UTAB will be: 

 Academically excellent 
 Problem solvers 
 Effective communicators 
 Collaborative in approach 
 Lifelong learners 
 Socially engaged 
 Work and employment ready 

2.1 Academically Excellent 

Characterized by disciplinary and interdisciplinary expertise; valuing academic excellence and 
integrity; openness to discourse. Our curricula, programme and module learning outcomes and 
teaching, learning and assessment strategies ensure that learners: 
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 engage with the core theorists, conceptual frameworks and perspectives in their 
disciplinary field; 

 develop technical ability in relation to academic writing and appropriate research skills; 

 are challenged to engage in multi and inter-disciplinary analysis of problems and issues. 

All five-level programmes include a research project, helping graduates practice advanced 
research skills and self-directed study thus preparing them for postgraduate studies. 
Staff research is promoted and supported by the university to ensure that learners have access to 
the most up-to-date and relevant teaching. 

2.2 Problem Solver 

Characterized by analytical, critical and reflective skills; learners are enquiry-orientated, creative 
and innovative. They demonstrate the ability to construct, deconstruct, synthesize and 
reconstruct knowledge. Through the linking of theory and practice, our teaching, learning and 
assessment strategies ensure that learners: 

 are exposed to case studies and problem-based learning; 
 can reconcile conflicting interpretations and know how to deal with ambiguity; 
 can draw on creative and innovative solutions to authentic problems. 

Our pedagogic approaches include industrial attachment/school practice twice in the course of 
the programme: at level 2 and level 5. 

2.3 Effective Communicators 

Characterized by fluency and competency in a range of different media; learners are both 
articulate and good listeners, can address a variety of groups, are sensitive and appropriate to 
context (professional, cultural etc.). Teaching, learning and assessment strategies provide 
opportunities for learners to: 

 develop proficiency in digital skills and techniques; 
 present to diverse groups (small groups, larger class groups, faculty); 
 engage in seminars and debates; 
 become active participants in a range of digital interfaces. 

UTAB actively promotes staff/learner debates and debates between different groups of 
learners. 

2.4 Collaborative in Approach 

Characterized by the capacity to form respectful, team-based work relationships; learners can 
work to group objectives, are open to the contribution of others and experienced in negotiation 
and facilitation. Learners develop leadership skills and demonstrate an awareness of the nature of 
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group dynamics and the value of collective and partnership approaches to learning and  
achievement of tasks. 

Teaching, learning and assessment strategies: 

 bring learners into contexts which move learning from an individual to a group practice; 

 incorporate class-based group-work and role-playing approaches; 

 support peer learning; 

 encourage self and peer assessment; 

 devise criteria-based group projects. 
 

2.5 Lifelong Learners 

Characterized by love of learning and commitment to self-development and continuous personal 
development, learners will be proactive in seeking out opportunities for learning and will be 
open to the value of a range of disciplines. Our curricula, programme, module learning outcomes 
and teaching, learning and assessment strategies ensure that learners: 

 develop an appreciation of learning as a lifelong activity; 
 have an awareness of current research developments including cutting-edge research; 
 have been introduced to research methodologies and skills. 

 
2.6 Socially engaged 

Characterized by awareness of personal responsibility attaching to choices made; learners are 
cognizant of the interdependence of culture, economy, environment and society. This attribute is 
fostered in the following ways: 

 Our degree programmes are socially orientated in theory and practice; 
 Curricula content includes elements from ethics, environmental studies, equality studies, 

gender studies and social justice; 
 UTAB specifically supports and promotes learner involvement in clubs and societies 

aimed at developing socially engaged individuals; 
 UTAB hosts events, seminars and workshops in collaboration with public organisations 

to promote awareness around social justice issues for learners and the wider community. 
 

2.7 Work and Employment Ready 

Characterized by the ability to fit effortlessly into a variety of workplaces and deliver results; an 
understanding of how the workplace works; a professional attitude; a range of transferable skills. 
This attribute is developed in our programmes by: 

 Making employability a focus of learner’s learning and assessment; 
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 Fostering independent learning and a sense of responsibility; 

 Assessments that are designed to be practice-orientated; 

 Providing workplace experiences and links with professional and community bodies; 

 Focusing on digital skills as well as spoken and written communication skills; 

 Developing the conceptual framework to adapt and upgrade when and where necessary. 
 

III. DEFINING PRINCIPLES FOR CURRICULUM DESIGN 

Curriculum is often equated with course content but in fact it comprises all the experiences that 
learners have that enable them to reach their learning goals. Designing a curriculum involves 
deciding what you would like your learners to know, to do and to value at the end of their 
programme. In that sense it is necessary to consider learning outcomes, assessment strategies and 
teaching and learning strategies. 

3.1 Aligning with Internal and External Requirements and Good Practice 

At the outset of the process, curriculum designers should ensure that programmes: 

 are clearly linked to the national Qualifications Framework; 
 fit with UTAB’s mission; 
 have a structure that is modular in accordance with HEC guidelines; 
 incorporate the standards set down by professional bodies where applicable. 

3.2 Achieving Consistency 

During the process, curriculum designers should ensure that: 
- programme development is informed by research and feedback from internal and external 

stakeholders including learners, staff, graduate employers and coordinators of graduate 
programmes; 

- Programme Learning Outcomes are aligned to the relevant award standards; 
- learning outcomes, teaching and learning approaches and assessment methods are 

‘constructively aligned’ in order to achieve maximum benefit; 
- graduate attributes are consistently mapped into learning design, delivery and assessment. 

 

3.3 Balancing Knowledge, Practical, Communication and Generic Skills 

Programmes should strike a balance between knowledge, practical, communication and generic 
skills as recommended by HEC. Programmes should include opportunities for experiential 
learning. In this regard, the programme must give room for a range of activities: directed 
learning or face-to-face sessions which are usually fixed at less than 40% of module hours thus 
allowing more time for self-directed studies and other learning activities. 
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3.4 Ensuring On-going Development 

Curriculum should not be static but should be subject to on-going development to reflect 
and respond to developments in the disciplines, professions and graduate employment 
opportunities.  Evaluation is an important part of curriculum design and regular evaluations by 
staff, learners and external stakeholders should play an important role in on-going development. 

IV. PROMOTING BLENDED LEARNING 

Blended learning refers to the integration of classroom face-to-face learning experiences with 
online learning experiences.  

This will be applicable to the different types of students who regularly register to study a specific 
academic programme at UTAB. These students include: 

 Full time students: these are usually on the campus from Monday to Friday studying 
from 8.00am to 5.00pm. They are often referred to as “Day programme students.” 

  Part time students: These mostly study from their homes and are on the campus from 
Friday evening until Sunday midday. They are usually referred to as “Weekend 
programme students.” 

 ODeL students: These cover a very large proportion of their studies outside the 
University. They have face-to-face sessions either once a month during the weekend or 
during the school holiday. They are often referred to as “Holiday programme students” 
or simply “ODL students.”  

4.1 Online Learning  

This is a form of educational delivery in which learning takes place primarily via the Internet. To 
manage and deliver online learning, UTAB has adopted the use of Moodle as the learning 
management system. All the students regularly registered with UTAB will be given access to 
Moodle platform. Online lectures can also be conducted via “zoom”.    

4.2 Distribution of Learning Activities in Blended Learning 

The modular system which UTAB has been using for a long time aims primarily to promote 
learner’s autonomy. This is why a large proportion of learning activities is reserved for learner’s 
self-study even in the case of full time students.  
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The table below presents the proportion of the different activities in blended learning: 

  Category of 
students 

Students’ self 
study 

Face-to-face Online structured 
activities 

Full time (Day 
program) 

64% 20% 16% 

Part time (Weekend 
Program ) 

64% 20% 16% 

ODeL (including 
Holiday program) 

64% 10% 26% 

 
 

V. PROMOTING LEARNER ACCESS, PROGRESSION, RETENTION AND 
ACHIEVEMENT 

5.1 Promoting Access 

UTAB will ensure that: 

o Prospective learners will be facilitated and provided with all the necessary information in 
order to allow them to make an informed decision on programme choice. 

o Learners will be able to ascertain all necessary details regarding topics to be covered, full 
reading lists, and assessment methods before choosing or beginning a module. 

o All learners should be able to participate fully in their classes and be given the opportunity 
to achieve learning outcomes. 

o All learners will be welcomed and an explicit affirmation of inclusivity should be provided 
on programme documentation. 

o The provision of resources and accommodations for learning is acknowledged in our 
programme design. 

5.2 Implementing Student’s Personal Development Plan (PDP)  

The Personal Development Plan is available as a separate policy. It describes how the student 
develops and is guided to implement and evaluate the plan. The coordination of PDP is one of 
the responsibilities of UTAB Career Guidance Centre which will ensure that: 

 every student at level I is given an academic advisor who will guide him/her in the 
development, implementation, and evaluation of PDP;  

 under the assistance of the academic advisor, the student develops PDP following the 
guidelines provided in the Personal Development Plan policy. 

 the academic advisor assists the student to review his/her personal development plan. 
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VI. DEFINING AND SUPPORTING GOOD PRACTICE IN TEACHING AND 
LEARNING 

UTAB is committed to a teaching and learning approach that fosters active learning and 
allows learners to take ownership of their learning. This approach encourages learners to actively 
engage with their discipline, interact with the content, link new knowledge with already known 
concepts and principles and become co-creators of new knowledge. It also embeds the concept of 
‘constructive alignment’ where learning outcomes are aligned with appropriate modes of 
teaching and assessment and learners are facilitated in the construction of their own learning.  

6.1 Promoting Deep Learning 

Deep learning involves a critical analysis of ideas, linking them to already known concepts, 
principles and experiences which leads to personal understanding and long-term retention. It is 
the opposite of surface learning which focuses on memorization of content for the purpose of 
answering assessment questions. In promoting deep learning, the teacher’s role must shift from 
one who delivers content to one who facilitates and guides learning. The classroom becomes a 
productive place where teachers interact with learners to help them construct knowledge. Studies 
have shown that a number of strategies including group work activities, enquiry/problem-based 
learning, flipped class rooms and learner-led discussions facilitate deep learning and reduce 
surface learning. Lecturers are encouraged and assisted through Continuous Professional 
Development (CPD) to shift incrementally their teaching approaches to ones which promote 
deep learning. 

6.2 Supporting Inclusive Teaching 

Inclusive teaching means recognizing, accommodating and meeting the learning needs of all 
learners. This is best achieved by moving away from reliance on any one teaching style and 
assessment instrument and providing a variety of methods of instruction. Teaching staff should 
be able to draw on a variety of methods of instruction which should be facilitated and supported 
by the physical and technological infrastructures. Programme Boards should make an audit of 
module teaching modes to make sure that learners with disabilities or different learning 
styles are not inadvertently excluded. Lecturers are encouraged to use the LMIS (Moodle) to 
keep learners informed and engaged, to interact with learners, to assess and provide feedback to 
learners, to provide reading lists in advance and to make notes/power point slides available ahead 
of class. 

Throughout the academic programmes, teaching staff should strive to make all the learners 
partners in the pursuit of knowledge by encouraging questions, and showing openness to new 
ideas and different perspectives. An inclusive teaching strategy recognizes that the experiences 
of learners from a variety of backgrounds can enhance the learning environment for everyone. 
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6.3 Providing Opportunities for Collaborative Learning 

Collaboration among learners can have a very positive impact both on learner engagement and 
learner retention. Opportunities should be provided for learners to interact and collaborate with 
each other and with the teaching staff. Peer learning can become part of the teaching and 
assessment strategy. For example, study groups can be established in class and encouraged to 
meet outside of class time where possible. Group study topics/questions can be set to help 
structure the study time and boundaries can be set and formalized. Online discussion boards can 
be set up using Moodle. 

6.4 Encouraging Research-Informed Teaching and Enquiry-Based Learning 

Teaching staff are encouraged to be active researchers and to keep up to date with current 
research and publications within their disciplines are and within the broader area of pedagogy. 
This experience and knowledge can then be applied to the design and teaching of the curriculum 
and, in addition, offers the chance to model academic integrity standards. The curriculum should 
include opportunities for learners to develop research and enquiry skills from the start of their 
programmes. Level I modules should introduce learners to the skills and methodologies of 
research in their disciplinary areas and these skills should be developed and refined in the middle 
levels of the programme through enquiry-based learning approaches. In the level V, 
learners are given the opportunity to use their skills to produce a research project which adds to 
knowledge in their discipline/professional area. 

6.5 Providing Opportunities for Learning outside the Classroom and in the Workplace 

Teaching staff should identify opportunities to move the focus of learning outside the classroom 
to utilize other parts of the campus (libraries, archive, IT resource room, social gatherings), 
nearby institutions and organize fieldtrips to regional and national institutions/attractions. Such 
activities can be an important means to help learners feel more involved in their discipline as 
well as allowing them the opportunity to engage more informally with their lecturers and peers 
thus helping to foster a community ethos.  

In addition, pedagogic approaches should include, wherever possible, practice placements and 
workplace experiential learning. This offers learners the chance to understand the relevance of 
their academic studies within authentic scenarios. In addition to the experience of applying 
classroom skills in the workplace, learners can also bring workplace skills back to the classroom. 
Such work integrated learning can enhance employability and foster transferable skills in the 
areas of communication time management and leadership. 
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6.6  Encouraging Teaching Staff to Seek Regular Feedback on Learning to Facilitate    
     Informed Change and Development 
 
Teaching staff should actively seek out feedback from learners and from peers. Several strategies 
can be used in-class to test whether learners have achieved the learning outcome of the class or 
session. Comments on wider teaching strategies can be invited via anonymous questionnaires, 
periodically filled in by the learners. It can also be beneficial to ask a peer to sit in as an observer 
in your class and then to provide feedback on teaching and class dynamics. Feedback should 
always be considered and responded to and should contribute to regular evaluations of 
programme teaching and learning strategies. The Quality Assurance committee will carry out a 
review of learner feedback mechanisms. 
 

VII. DEFINING AND SUPPORTING GOOD PRACTICE IN ASSESSMENT AND 
FEEDBACK 

 
UTAB aims to produce learners who are self-directed and autonomous, responsible for making 
judgments on their learning. Effective assessment and feedback is key to this process of self-
regulation and critical evaluation. 
 

7.1 Adopting a Programme Approach to Assessment 

It is vital to ensure a consistency of approaches to assessment and to locate such approaches in a 
coherent fit-for-purpose frame. Therefore, each programme team should design an assessment 
strategy which links the module’s assessment instruments to the module learning outcomes. It 
should provide a rationale for the choice of assessment tasks, criteria and procedures and address 
their fairness and consistency. Programme assessment strategies should also address the quantity, 
balance and timing of assessments, bearing in mind the overall staff and learner workload and 
avoiding over assessment. Programme team should explore opportunities for integrated 
assessments, both horizontal (between modules) and vertical (between levels), where knowledge 
and skills on two or more modules can be tested by a single piece of assessment. This type of 
assessment encourages integration of learning allowing the learner to draw on a range of 
knowledge and skills to demonstrate competence. 
 
All assessment modes and weightings on all modules and programmes should be regularly 
reviewed to ensure they remain appropriate for the programme. Feedback from learners and from 
external examiners will be considered in this periodic review, as will any changes to module or 
programme content or delivery. Reductions or increases in learner numbers will also inform this 
review. 
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7.2  Promoting a Broad Range of Assessments at the Module Level 

Module assessment strategies should ensure the achievement of each module learning outcomes 
in the areas of knowledge, skills and competencies. Teaching staff should draw on a wide variety 
of assessment types and consider, where appropriate, substituting some of the following 
assessment mechanisms for the more traditional exam and essay: learning logs, portfolios/e-
portfolios, reflective journals, group projects, group facilitation, presentations (including learner 
videos uploaded to Moodle), literature reviews, theatre/film reviews, self-assessment exercises, 
peer-group assessment, multiple choice quizzes, group projects, oral defences, assessment 
through Moodle (such as contributions to databases, quizzes, wikis, glossaries, discussion 
boards), construction of bibliographies including annotated bibliographies, assessment through 
responses to feedback, mind maps and other cognitive types of assessment.  

Deploying a wide range of assessments ensures that every learner, no matter where their 
particular strength lies, has the opportunity to demonstrate their abilities and maximize their 
potentials. All examiners should develop a wide understanding of the purpose of assessment and 
the characteristics of different types of assessment. The emphasis should be on assessment that 
will assess deeper learning and skills of synthesis and application rather than ability to memorize 
and recall information. Examiners should be aware of the value of assessment for learning and 
set formative assessment tasks that provide an opportunity for a learner to practice a skill which 
will later be assessed in a summative way.  

There may also be opportunities to introduce assessment as learning into modules. For example, 
learners might collaborate to develop their own shared assessment criteria and be encouraged to 
self-review and/or peer review.  

7.3  Ensuring Clarity, Transparency and Fairness 

Learners must have complete clarity about what is expected of them and complete confidence in 
the fairness and transparency of summative assessment. Continuous assessment briefs, including 
submission deadlines and procedures, percentage carried by the assessment, word counts and 
presentation conventions are to be explicit and clear and made available to learners well in 
advance of the deadline, preferably at the beginning of the module. All summative assessments 
must be accompanied by assessment criteria and marking rubrics that are explicit and clear to all 
concerned (examiners, those being assessed and moderators reviewing the process).  UTAB 
procedures regarding penalties for late submission, application for extensions, extenuating 
circumstances and opportunities for repeat are to be accessible on Moodle and the UTAB 
website. Learners should be familiar with these from the outset of their Programme Exam 
Regulations, including applications for deferrals, extenuating circumstances and opportunities 
for appeals and repeats are similarly to be made available and consistently implemented. 
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7.4 Placing Feedback at the Heart of the Assessment Process 

Feedback must be at the heart of the assessment process if assessment is to be integral to 
learning. Examiners should create opportunities to deliver formative feedback as early in their 
modules as possible. This feedback should be detailed, comprehensive, meaningful to the 
individual and supportive. It can be delivered in many ways, face-to-face, in-class collective 
feedback or via technology.  

Feedback should focus on constructive actions that can be taken by the learner. This is 
sometimes referred to as feed-forward. This is when the examiners suggest what can be done 
next and it is especially helpful when received during the progress of the work so that 
adjustments can be made in an ongoing manner. In order to be effective, feedback must be 
prompt and comply with UTAB guidelines on turnaround time for corrections. In addition, the 
learners should be encouraged to draft feedback plans, indicating how they intend to act upon the 
feedback they have been given. 

 
7.5 Promoting Technology-enabled Assessment and Feedback 

As an institution, we will undertake to develop technology-enabled mechanisms to streamline 
assessment administration and delivery of feedback. Examiners will be provided with relevant 
Continuous Professional Development (CPD) around the pedagogic use of technology in 
designing, setting and correction of assessments (including delivery of feedback). 

VIII.  ENHANCING THE LEARNING ENVIRONMENT – PHYSICAL, SOCIAL 
AND TECHNOLOGICAL 

The physical, social and technological environment is a significant support to teaching, learning 
and assessment methods. Fit-for-purpose and well-designed teaching and learning spaces can 
create an attractive and supportive/inclusive learning environment which fosters a sense of 
academic community. Efficient and appropriate use of technology for communication, provision 
of teaching materials, assessment and feedback can enhance learner experience and engagement 
by providing multi-modal learning opportunities which promote self-directed, independent 
learning and monitoring of progress. 

8.1 Reviewing our Provision of a Range of Teaching and Learning Spaces 

The physical teaching space has a significant impact on the educational experience of all 
learners. Educationalists have identified three essential types of spaces that can be used to 
encourage learning. The ‘campfire’ where people gather to learn from an expert; the ‘cave’ a 
private space where an individual can think and reflect and the ‘watering hole’ an informal space 
where peers can share information and discoveries. UTAB already has a number of spaces in 
each of these categories but there are additional spaces that can be assigned a learning function 
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as well as existing spaces that can be adapted to a variety of uses. UTAB will review its 
provision of teaching and learning spaces ensuring that they support a diversity of teaching and 
learning modes, both traditional and innovative. We will also ensure that the needs of learners 
with limited mobility are taken into consideration. 

8.2 Reviewing Spaces for Social Learning 

UTAB is committed to teaching practices that promote collaborative learning and encourage 
a sense of community. We will review the use of space in university buildings and increase the 
number of communal/cluster spaces where learners can share ideas, ask questions, prepare 
group work assignments and explore issues with each other. 

8.3 Continuing to Enhance the Technological Environment 

We will ensure that all current teaching spaces are well equipped with a fit-for-purpose 
technological, teaching and learning infrastructure. We will promote the use of our IT Resource 
Rooms for skills practice and work towards the provision of a larger computer room to meet the 
needs of our skills-based modules. We will maintain and enhance the Moodle Virtual Learning 
Environment, which plays a key role in the implementation of universal design for learning 
principles and in ensuring that our resources are accessible and supportive for learners.  

Library digital resources will also be reviewed to ensure that there is a comprehensive match 
with programme and module needs. Making full use of our new learner records system, we will 
improve administrative communications to ensure timely delivery of information, smooth 
submission of assignments and confidential delivery of feedback. 

IX. ENHANCING TEACHING, LEARNING AND ASSESSMENT THROUGH CPD 

Continuous Professional Development (CPD) is necessary to grow our capability at both 
university and individual level to operate successfully in a dynamic and changing environment. 
UTAB supports staff development at programme, institution and national level. 

9.1 Increasing the Number of Staff with Qualifications in Teaching and Learning in    
       Higher Education 
 
UTAB encourages its academic staff to undertake the programme of postgraduate certificate / 
diploma in teaching and learning in higher education. Flexible mechanisms to enable staff to 
acquire these qualifications will be developed.  

9.2 Providing On-going CPD Opportunities for Academic and Support Staff 

Continuous Professional Development is done in various ways at UTAB. Seminars and 
workshops on specific aspects likely to enhance teaching and assessment practices, research and 
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consultancy are frequently organized. Staff are also encouraged to enroll to higher studies for 
acquisition of higher qualifications on distance learning mode, part time or sandwich mode. 
Attendance to conferences, trainings at national and international levels is also encouraged for 
both academic and non academic staff.  

9.3 Promoting Research-led and Research-informed Teaching 

UTAB puts emphasis on strengthening the link between teaching and research. All the academic 
staff must conduct research for publication in UTAB Scientific Journal and other peer reviewed 
journals. These staff are also encouraged to write books in order to contribute to the production 
of teaching and learning materials. Academic staff must also ensure that the learning materials 
they used significantly rely on up-to-date research findings.       


