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Abstract  

This study aimed at evaluating the performance of students with special 

needs in inclusive schools in Rwanda. It was driven by the persistent 

problem faced by children with disabilities. They are attending schools at 

a low percentage despite the policy of the Government of Rwanda of 

encouraging inclusive education instead of creating specialized schools 

for such children. The case study design was used in order to focus on a 
particular school believed to be one of the best in the country in terms 

of inclusiveness. This is the "Home de la Vierge des Pauvres (HVP) de 
Gatagara". Data collection involved quantitative methods with support 

of questionnaires whereby 63 students, 15 teachers and 20 parents were 

randomly selected for this study. Qualitative method involving interview 

guide, was used to collect the views of the head teacher and District 

Director of Education on the same issue. The results revealed that the 

learners with disabilities performed well as did those without disabilities. 

This led to conclude that, as long as children with disabilities get 
appropriate support from their parents, have qualified teachers and 

specialized materials, they can perform well as do their peers without 

disabilities.     

 

 

1. Introduction 

Inclusive education refers to an education 

system where children with disabilities in need 

of special care study together in the same 

classrooms with normal children (Mercinah and 

Nirmala, 2017). It is a useful tool to unify the 

students with disabilities and normal ones 
(Mowat, 2010). There is a distinctly declared 

agreement in the world that all children have 

the right to education regardless of their race, 

gender, nationality, disability etc (Mag et al., 

2017).  

Children with disabilities and their peers 

without disabilities must enjoy equal primary, 

secondary and tertiary educational 

opportunities. United Nations Guidelines for 

Inclusion provide the clearest statement that 

inclusion is a process of addressing and 

responding to the diversity of needs of all 

learners by increasing participation in learning, 
cultures and communities, and reducing 

exclusion within and from education (UNESCO, 

2005). 

To enable all children to develop in terms of 

academic, social, and physical abilities, schools 

should create inclusive and learner-friendly 

environment. One of many goals of inclusive 

education is to give students with disabilities the 

opportunity to learn in the least restrictive 

environment so that they may receive as much 

education as possible with non-disabled 
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students (Pappas et al, 2018). It is a fact that 

academic potentials of all children grow 

effectively when it is based on social and 

emotional prospects. However, the majority of 

children with special needs do not attend 
schools or they are enrolled in special schools, 

which keep them away from society. To 

provide children with special needs (CSN) with 

quality education in regular schools, it is 

necessary to have a critical look at school 

policies and practices to make sure that they can 

properly accommodate all children with diverse 

education needs.  

In Rwanda, inclusive education is a basic model 

where both disabled and non-disabled children 

are educated within the same classroom. The 

Rwanda Education Strategic Plan 2013-2018 

had set a target of making all the schools child-

friendly and disabled-friendly ensuring that “the 
system and schools are adequately resourced 

and prepared to integrate children with special 

educational needs – in terms of access to 
infrastructure, specific learning materials and 

teaching aids, and also with properly trained 

teachers” (p. 41). As a lecturer of educational 

management, I often organize talks with my 

students, particular in-service ones, from 

different schools in Rwanda on readiness and 

practicability of inclusive education basing on 

personal experiences from their respective 

schools. The responses from almost all the 
students (who are also teachers in various 

schools) are that the only thing they do is to 

receive the children with disability, as it is a 

requirement, and allow them to attend classes 

but the support given to them remains 

inadequate. They claim that they still face 

challenges of lack of training on how to support 

them, absence of specialized equipment and 
friendly infrastructure and overcrowded classes 

preventing them from supporting individual 

children.  

These challenges revealed by in service students 

who are teachers in various schools in Rwanda 

corroborated by VSO (2015). This NGO 

operating in Rwanda notes that children with 

disabilities are not attending schools at a desired 

level. While the prevalence of disability is 5% 

according to MINEDUC Statistical Year Book 

2013-2014, enrollment of students with 

disabilities is only 1% (VSO, 2015). The major 

causes of this low enrolment of children with 
disabilities according to this NGO are the many 

persistent barriers, mainly the negative attitudes 

towards disabilities, and unfriendly learning 

environment characterized by stigma, 

discrimination and poor understanding.   

It is in this framework that the researchers 

undertook this case study in order to assess the 

effectiveness of inclusive education in one of the 
well-known inclusive schools: Home de la 
Vierge des Pauvres (HVP) de Gatagara. 

Specifically this study evaluated the effectiveness 

of the following factors in relations with the 

provision of inclusive education: readiness of 

teachers, support of parents in the process of 

education, instructional materials; and assessed 

the performances of learners with disabilities.  

2. Materials and Methods 

This case study was conducted in a well-known 

inclusive school in Rwanda, Home de la Vierge 

des Pauvres "HVP" de Gatagara. The purpose of 

this research being to assess the performances of 

children with disabilities in inclusive education, 

the researchers judged this well-known school 

suitable for that end. HVP de Gatagara is an 

institution working in favor of persons with 
disabilities with the vision of radiating God's 

love to people with disabilities through 

healthcare and special education and with 

values of Compassion, Professionalism, 

Partnership, Quality and Accountability. The 

organization was founded by Father Joseph 

Fraipont Ndagijimana who started operations 

in 1962 in Gatagara, the "hill of hope" and was 

the first and only one center for medical care, 
education and reintegration of persons with 

disabilities in Rwanda. This was for the purpose 

of fostering education and development of 

children with disabilities. Today, HVP de 

Gatagara is a public school with a set of three 

main levels namely nursery, primary, and 
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secondary classes with 1456 students studying in 

68 classes with 38 teachers.  

 

As the study concerned only the learners with 

disabilities, the population for this research 
comprised 63 students (all the learners with 

disabilities), 15 teachers who taught in the 

classes which had children with disabilities, the 

63 parents of those children, the head teacher  

and the 

district director of education officer (DDO). 

Since the number of the learners was small, the 

researchers did not find it necessary to sample 
and involved all of them in the study. However, 

they found it a bit difficult to include all the 

parents and randomly sampled 20 from the 63 

parents (Table 1).  

Table 1: Target population 

No Category of respondents Number 

1 Students                                    63 

2 Teachers 15 

3 Parents 20 

4 Head teacher 1 

5 DDO 1 

Total 100 

 
To conduct the study, the researchers used a 

triangulation of qualitative and quantitative 

methods. At the beginning, they collected 

quantitative data using a questionnaire among 
63 students, 15 teachers and 20 parents. After 

that, they interviewed the head teacher and the 

DDO in order to compare their perceptions on 

the variables under study. To carry out the 

interview, the researchers used semi-structured 

interview guide. Quantitative data were 

analyzed using frequency tables while 

qualitative data were first transcribed then 

desired information extracted with the 
technique of content analysis.  

 

3. Results and Discussion 

Preparedness of Teachers for Inclusive 

Education 

In order to understand the performances of 

children with disabilities in HVP de Gatagara, 

the researchers judged it necessary to first of all 

ascertain the degree to which the teachers were 

prepared to teach and support the children with 

disabilities in the context of inclusive education. 
The preparedness in this framework is marked 

by qualifications of teachers and additional 

specific training in the area of special needs 

education.    

Qualifications of Teachers 

All the 38 teachers of HVP Gatagara were 

qualified to teach in the levels of education 

under their responsibility. The three teachers of 
nursery and 25 of primary had secondary 

school certificate, generally known as A2, while 

in ordinary level, there were 4 teachers with 

diploma and 6 with Bachelor’s degree. Table 2 

presents the qualifications of teachers in 

different levels of education available in HVP 

Gatagara.  

Table 2: Qualifications of Teachers in HVP Gatagara 

 

Level of education Teachers with A2 Teachers with A1 Teachers with A0 Total 

Nursery 3 0 0 3 

Primary 25 0 0 25 

Ordinary level 0 4 6 10 

Total 28 4 6 38 

 
These qualifications made the holders certified 
teachers for the respective classes in which they 

taught. As all these qualifications were in the 

fields of education, these teachers were 

professional teachers according to Presidential 

Order nº24/01 of 24/11/2016 establishing 
special statutes governing teachers in nursery, 

primary and secondary education published in 

Official Gazette nᵒ 48 of 28/11/2016. The fact 

that all the teachers of HVP Gatagara are 
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qualified according to national standards is an 

important factor showing that these teachers 

can adequately achieve their objectives 

(Benegusenga et al., 2017). Furthermore, the 

head teacher of HVP Gatagara and DDO also 
expressed their satisfaction with the 

qualifications of teachers. They rated the 

teachers’ qualifications at 100%.  

Professional Trainings for Special Needs 

Education 

Another important factor in ascertaining the 

readiness of teachers in HVP Gatagara to 

support children with disability is professional 

training in special needs education. Eleven 

teachers had been trained in appropriate 
methodologies of assisting children with special 

needs. They comprised 3 teachers of nursery, 6 

teachers of primary and 2 teachers of ordinary 

level (O’level). The numbers on teachers’ 
training in HVP Gatagara (Table 3).     

Table 3: Teachers Trained in Special Needs Education in HVP Gatagara 

 
Level of Education Number of teachers Trained Teachers Percentage 

Nursery 3 3 100% 

Primary 25 6 24% 

O’ Level 10 2 20% 
Total 38 11 28.9% 

 
According to the table above, all the 3 teachers 

of nursery had been trained in special needs 

education. In primary, only 6 teachers, 

representing 24% had been trained; while in 

ordinary level, only 2 teachers had been 

trained, that is to say, 20%. The data on 

training of teachers in HVP Gatagara as 

presented in Table 3 reveal a pressing need for 

empowering the teachers, particularly those of 
primary and ordinary level of secondary 

education. The head teacher of HVP Gatagara 

as well as the DDO recognized the gap in 

training of teachers in Special Needs Education. 

This is how the DDO put it: 

Truly speaking, there is need for training 
of teachers in special needs education. 
We are still far from the desired level 
(Interview, March 2019).  

Continuing Professional Development (CPD) is 

recommended by UNESCO and Rwanda 

Education Board (REB) for the enhancement of 

teaching and learning process (UNESCO, 2018). 

In the same line, Ministry of Education (2018, 

p.16) recognizes the necessity of “educators and 
related experts with specialized skills” in order 
for inclusive education to achieve its 
educational objectives. Unfortunately, as it has 

been proved by the data in table 3, Ministry of 

Education (2018) also notes a challenge of 

insufficient personnel trained in supporting 

education of children with special needs in 

inclusive schools.      

Support of Parents in Inclusive Education 

Education of children with special needs 

necessitates particular attention not only of 
teachers but also of parents. Therefore, the 

involvement of parents in inclusive education 

was assessed in this research by asking the 

students, the parents, the teachers and the head 

teacher whether the parents participated in the 

education of their children with disability in one 

way or another. Among 63 students who were 

asked whether their parents were interested in 

their education through communication with 
teachers or any other form of follow up, 49 

(77.8%) agreed while 14 (22.2%) disagreed. 

The teachers were also asked if the parents 

showed interest in following up the education 

of their children with disability and provided 

them with adequate materials.  

Among fifteen teachers who were involved in 

this study, 12 (80%) agreed while 3 (20%) 

disagreed. Finally, the parents themselves were 
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asked if all their peers were taking interest in the 

education of their children with disability and 

17 (85%) agreed while 3 (15%) disagreed. The 

data on the involvement of parents in the 

education of their children are presented in 

Table 4.       

 

Table 4: Contribution of parents in inclusive education 

Respondents Strongly disagreed Disagreed Agreed Strongly agreed 

Students 0 14 (22.2%) 49 (77.8%) 0 

Teachers 0 3 (20%) 12 (80%) 0 

Parents 0 3 (15%) 17 (85%) 0 

 
The data in Table 4 above reveal that the 

parents who had children with disabilities in 

HVP Gatagara inclusive school were involved in 

the education of their children to a satisfactory 

degree. A very high percentage of students 
(77.8%) agreed that the parents closely 

followed up the education of their children. In 

the same line, teachers appreciated the 

involvement of parents at a higher rate (80%), 

while the parents rated their involvement in the 

education of their children to the highest degree 

(85%). The head teacher of HVP Gatagara 

expressed satisfaction in the support of parents 

to their children with disabilities: 

We work hand in hand with parents of 
the children with disabilities. The 
majority of the parents do their best to 
support the children with disabilities 
which makes it possible for many of 
those children to perform as well as their 
peers without disability (Interview, 
March 2019).   

The involvement of parents in education of 

children with special needs in HVP Gatagara is 

high enough and it is a prerequisite for the 

success of those children. The importance of 

parents’ involvement in the education of 
children with special needs has been proved to 
be essential for the success of those children 

according to various studies conducted in 

different countries (Bariroh, 2018; Doriana, 

2016; Afolabi, 2014). The fact that, in HVP 

Gatagara, the rate of parents’ participation is 
very high compared with other studies such as 

Sukys et al. (2015) who, in their study 

conducted in Lithuania, found that the 

involvement of parents in the education of their 

children with special needs was 68%, indicates 

that HVP Gatagara has already made a 

significant step in conducting successful inclusive 

education.    

 Learning Materials for Inclusive Education 

Instructional materials constitute an important 

variable that can help in the investigation of 
performances of learners with disabilities. 

Among 63 students involved in this research, 61 

(96.8%) were satisfied with learning materials, 

while 2 students (3.2%) were not satisfied. The 

data on students’ satisfaction with learning 
materials (Table 5).   

Table 5: Level of students’ satisfaction with learning 

materials 

Level of 

satisfaction 

Frequency  Percentage 

(%) 

Satisfied  61 96.8 

Dissatisfied  2 3.2 

Total  63 100 

Almost all the students of HVP Gatagara 

(96.8%) were satisfied with learning resources 

in their school. This is another indicator that 

HVP Gatagara is a well-established inclusive 

school where the key conditions are available 

for satisfactory performances of the students. 
According to Okong et al. (2015), adequate 

learning resources are one of the key 

determining factors for the success of students, 

particularly those with special needs.    

Performance of Students with Disabilities  
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According to Rwanda Education Board (REB) 

grading system for primary level, the grades 

obtained by a candidate in all the five subjects 

are added to form grade aggregates. The total 

grade aggregates are further categorized into 
four ranges known as divisions: I, II, III, IV 

corresponding to the aggregate ranges of 5-15, 

16-30, 31-37, 38-41 respectively; and U 

representing the range marks above 42. 

In HVP Gatagara in the academic year 2018, the 

students with disabilities performed better than 

the ones without disabilities in many areas. The 

students with disabilities were classified as 

follows: 1 (3.3%) in division I, 11(36.7%) in 

division II, and 18 (60%) in division III. There 

were no students with disabilities neither in 

division IV nor in the category of U 
(Unclassified). On the side of students without 

disabilities, there were 2 (4%) in division I, 10 

(20%) in division II, 20 (40%) in division III, 15 

(30%) in division IV and 3 (6%) in the category 

of U. The performances of students with 

disabilities in comparison with the ones without 

disabilities (Table 6).     

 

Table 6: Performances of students with disabilities 

Students  Division I Division II Division III Division IV U Total 

Students without 

disabilities 

2 (4%) 10 (20%) 20 (40%) 15 (30%) 3(6%) 50 

Students with 

disabilities 

1(3.3%) 11(36.7%) 18(60%) 0 0 30 

 
As the data show it in table 6 above, HVP 

Gatagara hosts a considerable number of 

students with disabilities: 30 students out of 80 

who sat the national examination at primary 
level. The students with disabilities performed 

better than normal students because none of 

them fell under the last categories of unclassified 

(U) and Division IV while a significant 

proportion of normal students representing 6% 

and 30% respectively was under these 

categories of lowest performances. In the first 

categories, the performances of students with 

disabilities were good (3.3%) in division I 
compared with 4% for normal students while 

in division II, the students with disabilities were 

much more (36.7%) than normal students 

(20%).  

In a study on performances of students with 

disability compared with students without 

disability,   Wasielewski (2016) did not find any 

significant differences in performances between 
the 2 groups of students. In some cases, among 

female students, the ones with disabilities 

performed better than their peers without 

disabilities. These findings jibe with the results 

of this research, and this shows that the students 

with disabilities do not perform lowly 

compared with their peers without disabilities in 

inclusive education. In another study, Maingi-

Lore (2016) identified the factors that influence 

the performances of students with disabilities 
including encouragement and support from 

parents, availability of required materials, 

engagement of students and teachers’ support. 
These factors were almost all available in HVP 

Gatagara, which explains the good 

performances of students with disabilities in this 

research.    

4. Conclusion and Recommendations   
Conclusion 
 

This study examined the performance of 

learners with disabilities in one of the well-

known inclusive schools in Rwanda, HVP 

Gatagara, and found that these learners 

performed well as did their peers without 

disabilities. In some cases the learners with 

disabilities scored higher than those without 
disabilities. Other factors that are believed to 

enhance students’ performance, namely 

qualification of teachers, training in supporting 

learners with disability, parents’ contribution to 
the education of their children, learning 

materials specific for learners with disabilities 
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were also researched. All these factors were 

found to be adequate in HVP Gatagara. This 

leads to the conclusion that, as long as children 

with disabilities get appropriate support from 

their parents, have qualified teachers and 
specialized materials, they can perform as well 

as their peers without disabilities.   

Recommendations 

Basing on the conclusions above, the following 

recommendations were made: Firstly, the 
policy makers and educational managers at the 

level of Rwanda Education Board (REB) and 

districts should put more emphasis on inclusive 

education but with provision of specialized 

materials and training of teachers.   

Secondly, the head teachers should seek strong 

collaboration with parents, particularly those 

who have children with disabilities and 

encourage the teachers under their supervision 
to build on partnership with the parents to 

ensure success of the children, particularly those 

with disabilities.  
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